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Chey Sarom
School Principal Leadership in School-Based Management Practice in Cambodia
Abstract

In the world, every government tries to find a way or strategy to develop its
citizens' knowledge and skills to grow its economy and produce high income for people.
One of many approaches is for the government to improve education to be high quality,
which can serve economic growth. Learning development can happen in many countries
nowadays by implementing strategies that produce high-quality and achievable results,
such as school-based management (SBM). To develop education, the Ministry of
Education Youth and Sport (MoEYS), Cambodia implements decentralized in making-
decisions by providing the schools with such as budgeting, school curricula, and
evaluations of teachers’ performance. This study examines the principals' leadership in
school-based management at public primary schools in Cambodia.

Botha (2006) found that principals in African schools that embraced school-
based management (SBM) and school development programs were empowered, taught,
and given the knowledge to make decisions. SBM adoption and school improvement
depend on many factors. His research showed that the school principal's leadership style
was most important. In Indonesia, principals run schools. Principal leadership and school
committee roles are positively associated with school-based management achievement,
according to Purwandari (2011). An effective educational leadership style in school-based
management must match principals' changed skills, abilities, duties, and obligations
(Saputra, 2020). Principals are crucial to improving schools and student progress.

This study employed a mixed method, which utilizes the concurrent triangulation
approach combining quantitative and qualitative methods to analyze and interpret the
primary data. The field research was conducted in Kampong Thom and Siem Reap
Provinces from August to September 2023. The questionnaires were administered
exclusively to 165 school principals and semi-structured interviews were conducted with
ten school principals. The questionnaires were analyzed using statistics and interviews
were coded using keywords.

The principals’ leadership was classified into six categories: professional ethics,
leadership skills, thinking skills and innovation, school administration leadership,
curriculum leadership, teaching, and learning, and connecting schools and communities.
Professional ethics had the higher mean score at 4.521 (Five-Likert scale), while



curriculum leadership, teaching, and learning had the lower mean score at 3.686. In SBM,
principals often made a school improvement plan (mean score of 4.364), while they rarely
involved the School Management Committees in the school activities (mean score of
3.636). The findings contribute to enhancing leadership skills in Cambodian primary
schools to improve student academic performance.

Phan Chesda
Factors Affecting Teachers’ Perception and Intervention in School Bullying in
Cambodia

The phenomenon of bullying has been documented and studied in many
countries worldwide (Jimerson, 2009). Children who are bullied may experience a range
of negative consequences, including physical injuries, truancy, and the development of
psychosomatic symptoms such as headaches, stomachaches, nightmares, and anxiety; in
severe cases, victims may even develop school phobia (Sharp, 2002). Experiences of
bullying exerted a significant negative influence on an adolescent's ability to attain the
established national academic standard for their age group (Rothon, 2011). This research
explored teachers' perceptions and interventions on bullying in lower secondary schools
and the factors that affected their perceptions and interventions.

This study was conducted within Phnom Penh City. A stratified sampling
technique was employed, selecting 14 secondary schools from the 14 districts using data
from the National Consultant for Development of Education Management Information
System (EMIS) software. An additional school was purposefully chosen due to its
multicultural environment, ensuring a diverse range of perspectives. The study focused
on teachers' perceptions and interventions regarding bullying. A sample of 240 teachers
was the primary data source to achieve this aim. Additionally, data was collected from
647 students and 11 school principals to explore a wider range of perspectives on teacher
intervention. The questionnaires were designed based on theoretical frameworks and prior
research findings. They encompassed six distinct categories: demographic information,
professional information, perception of bullying (including physical, verbal, relational,
and cyberbullying, and addressing victims), teacher views on bullying frequency and
sympathy, and teacher intervention strategies for each type of bullying.

An analysis of preliminary data revealed that, on average, teachers reported a
mean score of 0.53 for bullying incidents. These incidents most frequently involved
verbal taunts about personal appearance and occurred during classroom break times.
Teacher perceptions regarding traditional bullying types indicated that verbal bullying
held the highest mean score at 3.180 (Maximum: 5.00), with a standard deviation of 1.261.
This score suggests a stronger perception compared to other forms of traditional bullying.
Bullying examples of perceived verbal bullying included students leaving harmful notes
for others (mean score of 3.29) and taunting related to appearance, ability, and
socioeconomic background (mean score of 3.22). Notably, these mean scores still indicate
a level of perception below a potential maximum value. Analysis revealed that teachers
perceived cyberbullying to a greater extent than traditional bullying (Mean Score: 3.30,
Standard Deviation: 1.355). Intervention strategies varied based on the perpetrator's
location. When the perpetrator was a student within the school, teachers primarily
reported the incident to the school principal. Conversely, if someone outside the school



grounds targeted the victim, teachers opted to educate the student and implement a
temporary school ban. In situations where the student was cyberbullied by someone
unaffiliated with the school, teachers again reported the incident to the school principal.



