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We presented our research findings at the 26th Spring Conference of the Japan Society

for International Development, held at Hokkaido University on June 21.
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KyokoTaniguchi
The Effect of Early Childhood Education Training on Caregivers’ and Primary
School Teachers’ Knowledge and Skill Acquisition in Malawi

The purpose of this study is to examine the effects of early childhood education
(ECE) training in Malawi on the acquisition of knowledge and skills by caregivers and
primary school teachers, and to contribute to improving the quality of early childhood
education.

The training was conducted in Nkhata Bay District, Malawi, from September 2
to 4, 2024. The participants included 15 caregivers from Community-Based Childcare
Centres (CBCCs), 3 Community Child Protection Workers (CPWs), 14 primary school
teachers, four staff members from the District Social Welfare Office, and two staff
members from the District Education Office. The training focused on three main themes:
understanding child development, understanding health and nutrition, and developing
activity plans. Questionnaires were administered before and after the training, and the
implementation of practices was examined six months later.

The results showed improvements in understanding across all areas after the
training. In particular, the understanding of “developing activity plans” increased by 34.3
percentage points, from 22.9% before the training to 57.1% after the training.
Understanding of “health and nutrition” increased by 26.4 percentage points, from 37.1%
to 62.9%, while understanding of “child development” improved by 25.7 percentage
points. These changes were statistically significant, with a large effect size (0.687).
However, there was no substantial change in participants’ confidence in applying what
they had learned in practice. It is likely that the short duration of the training—only three
days—was insufficient to provide sufficient time to improve practical implementation



skills.

The follow-up survey conducted six months after the training revealed that the
training's learning had been put into practice across many facilities, although outcomes
varied. For example, at Facility E, the activity plans and nutrition education boards
developed during the training were used regularly, and caregivers and community
members continued to review and implement them. At Facility D, a garden was
established to cultivate sweet potatoes and maize, thereby contributing to children’s
nutritional intake. In contrast, although Facilities A and C had begun developing activity
plans, the extent to which these plans were implemented in practice differed.

These findings suggest that improving the quality of early childhood education
requires not only short-term training but also continuous support and opportunities for
ongoing practice.
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Exploring the Status and Challenges of Classroom Climate

in Pre-Primary Education in Bangladesh
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internal migration favouring urban centres (Kakinuma & Abel, 2022). In response, Ama change in
Town has enacted many initiatives to revitalize the local community, combat and slow Ama Town
down population decline while seeking to position the island to be a model of self-
sufficiency (Kita and Nanpei, 2020; Quarshie and Nanka, 2015). The Town’s “Oyako
Shima Ryugaku” program is one such initiative. It invites urban families to live
temporarily in a remote island community. This research explores families' lived
experiences in the family island exchange program in Ama Town.

RESEARCH AIM

To understand and learn from the lived experiences of families participating in the
Family Island Exchange Program through the lens of Bronfenbrenner’s Ecological
Systems Theory (Bronfenbrenner, 1979) and Phenomenology.

RESEARCH Questions
1.What influenced families to join the Family Island Exchange Program in Ama Town?
2.What were the experiences of the families while participating in the Program?
3.What kind of effects has participating on the program had on the families?

Children

BACKGROUND

Japan faces rural depopulation and declining birthrates (Statistics Bureau of Japan,

2001). This disproportionately affects rural and remote island communities due to \
Family Island
E

MACROSYSTEM

RESEARCH METHODS
* Approach: Qualitative, Phenomenological Family
* Data: Semi-structured interviews with families
* When: September 15th to 28th 2024
¢ Sample: 5 urban families participating in the program
* Analysis: Inductive Thematic Analysis
* Theoretical Lens: Bronfenbrenner’s Ecological Systems Theory

EXPERIENCE EFFECTS

FINDINGS

The analysis was conducted using inductive thematic analysis, and six major themes emerged from the participants’
lived experiences:

Theme 1: Searching for a Hometown and Alternative Lifestyle Theme 2: Child-Centered Motivation and Growth Theme 3: Community Integration and Informal Support
Families expressed a strong desire to escape the pressures of Many families joined the program to support their children’s Ama's strong sense of community allowed families to integrate

city life and to provide their children with a simpler, well-being. The rural setting offered space for children to quickly. Infermal support from neighbors and local residents
community-oriented upbringing in a rural “hometown”. thrive emotionally, socially, and academically helped children and parents alike feel included.

Theme 4: Challenges and Limitations of Island Life Theme 5: Educational Reframing and Self-Motivation Theme 6: Parent Transformation and Role Adjustment

Families faced various obstacles related to healthcare access, Families reported that their children experienced more Parents experienced personal growth and reconsidered their
limited services, and physical isolation. Despite these, most authentic and self-directed learning in Ama, compared to the roles. Some changed careers, others developed new skills, and
found creative ways to adapt. rigid, exam-focused education in urban areas. many reported deeper family cohesion.

The findings reveal a multidimensional impact of the Family Island Exchange Program. Families were drawn to Ama
Town for its natural environment and the benifits that a small connected community provides. These benifits served
their cultural, educational, and emotional needs. Children gained confidence and adaptability, while parents redefined
their roles and values. Community engagement, informal support, and nature-based living were all key features of the
experience. These shifts were made possible through the interplay of Bronfenbrenner’s ecological systems—especially
the microsystem, mesosystem, and chronosystem—and the strength of proximal processes, which Bronfenbrenner
identifies as fundamental to development.

CONCLUSION AND FUTURE RESEARCH

The Family Island Exchange program provides not just relocation, but reflection and renewal. Insights from participants
show how rural immersion can foster lasting change across ecological systems. Future studies should follow families
over multiple years to assess lasting impacts on educational outcomes, family dynamics, and sense of belonging.
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Factors Influencing Trainee Competence in Competency-
Based Training in TVET in Phnom Penh, Cambodia
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TVET is an important part of the education
system that aims to develop skilled workers
for a country and contribute to economic
and social development (UNESCO, 2021;
World Bank, 2023).

Cambodia is a developing country that has
experienced rapid cconomic growth and
poverty reduction in the past two decades,
but still faces significant development gaps
and challenges, such as low human capital,
low productivity, high informality, and high
vulnerability (UNESCO; ILO, 2020).

In 2017, only 1.5% of Cambodia’s labor force
held a formal TVET qualification (National
Institutc of Statistics, 2018).

The unemployment rate of the working
population (age 15-64) is very low, with 2%
for women and .3 % for men. These low
unemployment rates do not illustrate an
accurate picture of quality of employment,
as over 85% of the working population is
engaged in low-skilled and labor-intensive
work and over 51% of jobs arc vulncrable
jobs without regular salarics (ILO, 2019).

This study is to investigate trainer and

1. To what extent do trainees acquire

competency in CBT?
What are trainers and

institutional

factors influencing the competency of

CBT?

The convergent mixed research design was
conduct in this research.

Quantitative

H Analysis == interpretation
Qualitative

The data was collected from 4 TVET
institutions (A, B, C, and D) in Phnom Penh,
Cambodia from middle August to ecarly
October 2024.

Participants:
- 267 trainces (28 female)
= 107 trainers (19 female)
« 7 institutes’ leaders and managers
Toals:
* Collecting the final evaluation score of
trainces
- Questionnaires
- Semi-structured interviews

RQ1. To what extent do trainees acquire
competency in CBT?

According to the TVET standard (2019)
rating scale, scores between 35 to 49
indicate “not yet competent”, and scores
between 80 to 100 represent “mastery”.
However, the mean scores were difference
between institutions (A=90.65<B=90.44<
(C=85.70<D=72.65).

Table &: Trainees acquired

i factors traince
competence of CBT in TVET institutions in iobiep) | s o o i
Phnom Penh, Cambodia. sy | 2w ms w4 o
Table 2: Table 3: factors influence CBT Table 4
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+p<0.05, +4p<0.01, +4+p<0.001

- Demographic and sociocconomic factors, such as age,
gender, cducation level, and financial status, were not

Semi-structured Interviews:

factors:

(9>0.05), they may not
directly influence competency in this context.
Significance
- and of CBT in
institutions.

- Stability and impact of teaching personnel and facilities

on traince success.

- Comprehensive training in design, implementation and

cvaluation.

ated in

“The trainers in the Institute parti
i in

the curri
writing. In addition, we also strengthened the
capacity of trainers through various partner
organizations, including ILO. ADB, and many
private scctor partnerships.”

we

“Our government provides continuous support through training, conferences, and the provision of

“..requires a lot of i

training materials, infrastructure, and technical assistance.”
to ensure the i

of this

technical cquipment.”

is good,

in the first place, strengthening the capacity of trainers, and the second place, investing in

the of CBT

The findings reveal that most of trainces

institutional factors play a critical role, particularly, comprehensive training design,
teaching personnel and facilitics are key drivers of trainee competence. These results

in ensuring the success of CBT programs.
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